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PART 1: Overview of the Summer School and key learning points  
 

1.1 Focus and aims of the Summer School 

The Virtual Summer School ‘Sharing Good Practice in Multilingual and Intercultural Virtual 
Learning Spaces’ brought together 40 PGT and PGR Education and Intercultural 
Communication students across two partner institutions (Newcastle University, UK and the 
University of Nicosia, Cyprus) to develop their intercultural communication and multilingual 
skills for employability and global engagement.  

The rationale for the summer school draws on the need for developing opportunities for 
students across institutions and geographical locations to communicate and gain skills that 
will allow them to participate in a global job market. The aims of the Summer School were a) 
Bring together students from diverse backgrounds to develop intercultural and multilingual 
awareness, enhance employability skills (project management, leadership, digital skills); b) 
Develop cooperation among two institutions seeking to promote intercultural exchange; c) 
Create a series of case studies based on the realities encountered by participants and their 
experiences as teachers and/or teacher trainers that will be applicable to other contexts as 
examples of good practice. 

In addition to helping students improve their project management, leadership, and digital 
skills, the event supported cooperation among the two universities to promote intercultural 
exchange. Participants worked in teams to produce ten video-case studies based on their 
experiences as teachers and/or teacher trainers that will be applicable to other contexts as 
examples of good practice. These and the other project outputs are available on the BAAL 
(British Association for Applied Linguistics) Multilingualism SIG website. 

Drawing on two concepts -intercultural skills and global knowledge-the overall goal of the 
Summer School was to develop students’ intercultural communication and multilingual skills 
for employability and global engagement with a focus on educational contexts. Furthermore, 
we had the goal to create a replicable model that other institutions part of the ACU network 
can adopt to organise their own summer schools. 

1.2 Pedagogical approach, contents and delivery  

The Summer School drew on research-informed teaching linked to practical, ‘real-life’ 
issues. It will provide a problem-solving based critical exploration of the experiences of 
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different groups in educational settings including the experiences of vulnerable, displaced 
and minority groups (e.g. learners with special needs, refugees in Europe). The activities in 
virtual mobility included, for example, 'Story circles' - see here: 
https://unesdoc.unesco.org/ark:/48223/pf0000370336  and didactical videos from the 
VirtuLApp-see here https://virtulapp.eu/toolkit/didactical-videos/ .These set of resources 
were used as prompts for stories followed by prompts from the facilitators to ensure critical 
thinking focusing on intercultural competencies and development of multilingual awareness 
skills that allowed students to identify and reflect on inclusive practices which can then apply 
in formal and informal educational settings. 

The case studies discussed during the summer schools and created by participants 
incorporated both local and global dimensions: they drew on the realities encountered by 
participants and their experiences as teachers and/or teacher trainers and they are 
applicable to other contexts as examples of good practice. This approach supported 
students to develop leadership, teamwork and digital skills (e.g. use of Youcut video editor-
an editing app for tablets and phones) amongst others. Our goal as organisers was to 
increase opportunities for participants to be employable and competitive in the global job 
market equipping them with a set of skills and areas of knowledge that were listed in their 
‘skills passports’. 

The focus and contents of the Summer School were based on the partnership's extensive 
experience of developing research and teaching and learning contents in the areas of 
intercultural communication, virtual exchange and technologies for language learning and 
multilingualism. We selected contents and delivery style based on student feedback of the 
postgraduate modules and other online training programmes taught in both institutions (e.g. 
duration, mix of asynchronous and synchronous activities, workshop style lectures, group 
discussions, digital resources).  

The Summer School was delivered in English as shared partnership lingua franca. 
However, in the intercultural and multilingual spirit of the initiative, we encouraged students 
to use in a creative and flexible way their other available linguistic and non-linguistic 
resources (e.g. creation of multilingual videos as part of the project outputs). 

Furthermore, both institutions are already actively addressing the Decolonising the 
Curriculum agenda, which will be of increasing importance across the ACU partnership in 
the years ahead. The contents of the programme drew in Decolonising elements. These 
include: the inclusion of non-Western perspectives, pedagogical focus on supporting 
participants to reflect on their identities and attitudes to ‘the other’ in the workplace, focus on 
the intersectionality of race, language, gender and minority status in intercultural 
communication and educational research and practice.  

1.3 Outputs produced by the partnership  

●      10 group video projects completed by students (e.g. case studies, posters or 
other creative formats). These are available on the BAAL Multilingualism SIG website 

●      Training materials including six sets of slides, a collection of case studies on the 
key themes of the summer school (e.g. multilingualism, interculturality), team building 
activities. 
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●      Individual ‘Skills Passports’ that participants can use for employment-related 
purposes. 

●      A set of guidelines for good practice in working in intercultural educational 
contexts. These were discussed during the summer School and finalised by the 
project team members. The guidelines were produced in English and Greek, the 
main languages of the partners and translated into Vietnamese and Chinese. 

●      A report with a summary of key learning points from the Summer School which 
could be used for the implementation of virtual summer schools in ACU institutions. 

●      A blog post about the summer school on the BAAL Multilingualism SIG website. 
BAAL is the most important UK-based association for experts in language and 
applied linguistics with over 1,000 members. 

1.4 Evaluating the Summer School 

We evaluated the Summer School using a number of tools such as log activity, online survey 
and skills passport in order to determine that the academic, employability and personal 
development outcomes were met. Participation and engagement of participants was 
monitored through engagement on Moodle and attendance on Zoom.  Learners were asked 
to complete a pre- and post-Summer school self-evaluation surveys delivered via Microsoft 
Forms. Learners and staff also completed the Summer School evaluation survey (e.g. 
structure of the Summer School, areas for improvements). In the second part of the report, 
we include a detailed overview the results of the surveys. 

 All participants received certificates of attendance issued by the partnership and a skills 
passport detailing the skills that they had developed through the summer school (e.g. 
teamwork, digital literacy, intercultural and multilingual awareness). The skills passport 
reflected the learning outcomes of the Summer school. Participants will be able to use them 
to show potential employers (e.g. educational organisations, research centres, NGOs) that 
they have skills and knowledge useful to work interculturally. 

Outcomes of the evaluation 

This is what participants shared about their experience of attending the summer school: 

• I feel like this is such an inclusive community and everyone has been welcoming. I 
have really enjoyed the summer school and especially working with my team 
members! 

• My understanding of interculturality changed after attending the Summer School, 
because of the teamwork and real situations we had to face. It's not only a theoretical 
summer school but also a practical one. Whatever we read from articles we could 
see it happening while we were cooperating with our teams. 

• So valuable and enjoyable! These projects are the future in terms of professionalism 
and cooperation. People getting to work together for few days and creating wonderful 
things! 

• I loved this Summer School. It was the most enjoyable thing I did lately after Covid 
happened! 
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1.5 Key learning points  
 

This is a summary of key learning points from the Summer School which could be used for 
the implementation of virtual summer schools in other institutions. 

Choosing themes and focus of the Summer School: It is important for organisers to 
choose a clear theme and focus that reflect their own teaching and learning expertise as well 
as the interests of their learners.   
 
Learning outcomes: Clear and manageable learning outcomes need to be agreed in 
advance by the partner institutions and shared with learners.  
 
Planning and allocating tasks: We advise to design a tailored workplan of activities that 
allows organisers to consolidate with the tasks. A Gantt chart, that illustrates the project’s 
milestones and task allocation for each member involved, is a very useful planning tool. 
 
Marketing and publicity: It is advisable that a common format is agreed (e.g. general 
contents of publicity materials) by all the institutions involved in the summer school. 
However, adaptations should be made to cater for the needs of each institution (e.g. local 
times, information in local languages). 
 
Recruitment: Allowing time for recruitment is very important and over-recruit participants is 
also useful as some of them might drop out at the last minute.  
 
Inclusivity and equal opportunities: An inclusive learning environment starts with careful 
planning so that opportunities for widening participations are created. Priority should be 
given to students from underrepresented groups (i.e. low-income, ethnic minority students 
and students with disabilities). We also encouraged the participation of mature students, 
part-time students and students with caring duties. All these groups are less likely to have 
access to traditional mobility programmes, which are valuable authentic intercultural learning 
experiences. For example, we chose dates and times of the summer school that work best 
for learners with professional and caring responsibilities.  
 
Registration and enrolment: Each institution should be in charge of evaluating expressions 
of interests and of enrolling their own students. This helps to share the workload and 
manage students’ expectations locally. 
 
Choosing a lingua franca: If the different institutions do not share a common language, a 
lingua franca should be chosen to facilitate interactions between staff and students. We 
chose English because it was the shared working language between our two institutions, but 
it is not the only possibility and any language can serve as a lingua franca. 
 
Linguistic inclusivity: We also encourage other summer school organisers to value the 
linguistic resources of everyone involved, learners and staff. For example, learners could be 
encouraged to include their own languages in activities and production of outputs.  
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Teamwork and collective learning production: Teamwork is challenging but also 
invaluable as a learning opportunity. We asked participants to work in groups to create video 
projects, and each group included students from both institutions so as to share different 
intercultural and educational experiences. Groups were given clear and manageable tasks 
and goals. We also encouraged the development of mutual accountability and open 
communication to solve problems and make decisions. 

Use of learning platforms: If multiple platforms are used (e.g. Zoom, Moodle), it is 
important that each group of students is familiar with at least one platform but that, at the 
same time, they are given the opportunity to learn how to use another platform to develop 
digital skills. 

Use of inclusive learning and teaching approaches: It was important to create inclusive 
learning environments for all learners by showing sensitivity to their linguistic and cultural 
backgrounds. For example, the contents of the programme and the materials produced for 
the summer school draw on decolonising elements. For example, most of the synchronous 
sessions presented empirical evidence from non-Western perspectives. A focus on visual 
literacy and production of multimodal resources was also beneficial for learners who did not 
have full confidence in one mode. Another example of an inclusive teaching approach was 
that after the synchronous sessions we allowed time for reflection where students could 
raise their voices, express potential thoughts and worries. In that way we could effectively 
provide the necessary support to them. 
 
Providing learners the opportunity to self-evaluate their learning progress: The use of 
pre and post evaluation surveys allow learners to become more reflective on the ways in 
which they are being affected and can affect the ways in which they  interact, make meaning 
and support each other’s understanding. 
 
Skill-based certificate of attendance: Creating certificates of attendance that detail the 
skills that students will gain is very important to value their involvement in the summer 
school. Such skills should be based on the learning outcomes of the Summer School. For 
example, we created ‘skills passports’ that participants can use for employment-related 
purposes.  
 
Evaluation of the Summer School: An evaluation of the summer school should be based 
on learners’ and staff’ s feedback collected through a number of tools (e.g. post summer-
school survey and qualitative evidence). It is also advisable that organisers meet shortly 
after the completion of the work to reflect on learning points and areas for improvement. 
 
Looking ahead: During the summer school we identified areas for improvement but also 
discussed with learners possibilities about future projects (i.e. a face-to-face summer 
school). This is a key step to establish a sustainable partnership beyond the life of the 
summer school. 
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PART 2: Detailed evaluation of the Summer School 

 

2.1 Overview of participants  

There were 40 students from two institutions: 22 students were from Newcastle University 
(NU) and 18 students were from University of Nicosia (UNIC). As shown in Table 1, the 
majority of participants were female (82.5%) and had acquired previous teaching experience 
or received teaching training (72.5%). Regarding level of education, all UNIC students were 
pursuing education-related MA programmes in Special Education, Educational Technology, 
Theory Practice and Evaluation of Teaching. In contrast, there was mix of NU participants at 
the master’s and doctoral levels – 68.18% and 31.82% respectively, taking postgraduate 
taught and research programmes in Cross-Cultural Communication, Education, and Applied 
Linguistics. Whilst all UNIC students were Greek, there was heterogeneity among the NU 
group with three British (13.64%), one European (4.54%), and 18 international students 
(81.82%).  

Table 1. Participants’ demographic information  

  NU (N = 22) UNIC (N = 
18) 

Total (N = 
40) 

Gender Male 3 (13.64%) 4 (22.22%) 7 (17.5%) 
Female 19 (86.36%) 14 (77.78%) 33 (82.5%) 

Nationality British 3 (13.64%) 0 3 (7.5%) 
European 1 (4.54%) 18 (100%) 19 (47.5%) 
International 18 (81.82%) 0 18 (45%) 

Level of education Master’s level 15 (68.18%) 18 (100%) 33 (82.5%) 
Doctoral level 7 (31.82%) 0 7 (17.5%) 

Teaching experience Yes 15 (68.18%) 14 (77.78%) 29 (72.5%) 
No 7 (31.82%) 4 (22.22%) 11 (27.5%) 

 

When asked to explicate the underlying motivations for participating in the Summer 
School, ‘multilingualism’ and ‘interculturality’, not surprisingly, in particular were the two 
frequently used keywords among experienced (i.e. with previous professional experience) 
participants from NU and UNIC (Figure 1). More specifically, most students reported that they 
would like to acquire and deepen their understanding of how multilingualism and 
interculturality were conceptualised and applied into research, classroom and workplace 
practice.  

I am very interested in the role that multilingualism plays in the workplace, 
especially in multinational organisations where English works as the lingua 
Franca. I personally believe that lots of firms adopt an Anglocentric attitude 
towards the implementation of English as a Lingua Franca. (NU8) 

I would like to dig deeper into the concepts such as interculturality and 
multilingualism through the Summer School. (NU4) 
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It's a unique experience and I believe it has a lot to teach me about multilingual 
and multicultural virtual learning spaces. In my master studies in Special 
Education, multiculturalism and multilingualism in part of what it's being 
considered as substructure of inclusive education, by giving an equal chance 
and right to every single student, transcending socially constructed limits and 
constraints. (UNIC3) 

Figure 1. Word cloud of experienced participants describing their motivation for the Summer 
School 

The experienced participants indicated that the needs to expand their ‘knowledge’ of 
‘teaching’ and ‘learning’ to diverse ‘groups’ of learners triggered their interests and 
motivation to join the Summer School. For example, UNIC18, despite having a wealth of 
experience in teaching English and handling learners’ background diversity such as dyslexia 
and autism spectrum disorder, was passionate to become the better version of herself as a 
teacher. Thus, she perceived that the Summer School would ‘boost my knowledge and make 
my teaching even more differentiated and inclusive’. Similarly, UNIC4, with more than 15 years 
working as a private tutor, motivated herself to keep working towards the mastery of 
pedagogical knowledge and skills because ‘our societies and consequently classes turn to be 
multinational and multilingual … as educators we need to have the right attitude and tools to 
help every student to accomplish learning goals’.  

Drawn on the paramount importance of educational provision for ethnic minority groups, 
refugees and other vulnerable groups, participants expressed a strong desire to have 
exposure to ‘real-life’ teaching scenarios and subsequently practise ‘problem-solving’ 
skills. For instance, having experience in teaching at a primary school for ten years, UNIC11 
was particularly interested in the notion of ‘research-informed teaching linked to practical and 
real-life issues’, availing the benefits of ‘problem-solving based critical exploration of the 
experiences of different groups with vulnerable, displaced and minority groups’. As a result of 
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the Summer School, this UNIC student elaborated that ‘participants will be offered an 
immersive learning experience on significant facets of multilingualism and interculturality’.  

For those without previous teaching or training experience, they did not feel any pressure and 
worries if they were asked to collaboratively work with their experienced counterparts. As an 
international student familiarising herself with culturally mixed group work, NU22 articulated 
that she would be ‘happy to share learning experience about multilingual issues, and perhaps 
can provide feedback from a student perspective to other participants who are working with 
teaching/education’. This means that participants did see their lack of professional experience 
as a barrier preventing their full engagement in the Summer School. Instead, their experience 
of study abroad increased their confidence and allowed them to quickly to the assigned tasks. 
Through the dynamics of interactive activities, it becomes obvious that increased exposure to 
‘different’ ‘cultural’ backgrounds was deemed a main source of motivation within this group 
(Figure 2): 

This course contains intercultural content, and I am very happy to work and study 
with people from different cultural backgrounds. (NU21) 

It’s a good chance to communicate with other participants, understanding and 
exploring more of multilingualism in other regions and cultural backgrounds, 
which will be a precious experience as well. (NU22) 

Figure 2. Word cloud of inexperienced participants describing their motivation for the Summer 
School 

A number of participants without previous work experience also spoke about the need of being 
equipped with knowledge and pedagogical approaches for intercultural and multilingual 
classrooms, from which these participants could succeed as future teachers by engaging in 
conversations and exchange of ideas with their students more effectively. The paramount 
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importance of moving beyond the teachers’ comfort zone to deeply understand different 
students’ cultures and support student engagement led to an increase in the less experienced 
participants’ motivation for the Summer School.  

Because it addresses an issue that is becoming more and more frequent in 
school classrooms worldwide each year. I believe that teachers should 
constantly be interested in learning new ways of teaching their students and as 
we know, each student, no matter his or her background, is different. Even 
though this Summer School is focused on interculturality and multilingualism in 
the workplace, i am certain that some of its positive attributes can be transferred 
into a classroom thus helping the teacher engage his or her students more 
effectively. (UNIC1) 

Given that all participants were motivated by a spectrum of awareness for intercultural 
and multilingual teaching-learning, their expected learning gains were closely related 
to ‘experience(s)’ and ‘teaching skills’ (Figures 3 and 4). Noticeably, as the synchronous 
and asynchronous activities in the Summer School were designed and implemented using the 
two online educational platforms – Zoom and Moodle, some participants looked forward to 
learning and developing their virtual teaching competencies:  

New educational environment, new teaching skills, experience with respect to 
online- distance learning environment. (UNIC2, experienced) 

I would like to enhance my skills as a teacher and be able to successfully manage 
teaching situations in intercultural learning environments. (UNIC8, experienced) 

I am interested to gain more practical solutions of how to include all the students 
of a multicultural and multilingual class, without perpetuating practices of 
segregation, stigmatization and marginalization because of any differences 
between students. (UNIC3, experienced) 

I want to gain knowledge about how can teach in a virtual school, what 
techniques and activities are used. (UNIC9, inexperienced) 

Some experienced participants perceived that new ‘knowledge’ of interculturality and 
multilingualism imparted by the research-informed teaching approach would facilitate their 
awareness of up-to-date scientific knowledge, enabling them to actively engage in critically 
applying and consolidating knowledge. As a result, irrespective of moving towards with either 
research or teaching interests, they would be able to gain essential foundations to examine 
relevant intercultural/multilingual research topics or create a meaningful 
intercultural/multilingual learning space.  

Gain experience from the experts, knowledge of modern tendencies on research 
in the presented issues and enrich my academic interests. (UNIC10) 

Attending this online summer school will help me to enhance my organisational 
and problem-solving skills. Other skills that I hope to polish during this 
programme are critical thinking skills as well as people's skills. What's more, 
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through these online activities I will have the opportunity to put my theoretical 
background into practice. Last but not least, I hope to boost my creativity, build 
my confidence, stimulate my brain and expand my horizons in the field of 

Education. (NU10) 

Figure 3. Word cloud of experienced participants describing their expected learning gains for 
the Summer School 

A few inexperienced participants also shared similar expectations from the Summer School 
with their experienced counterparts regarding advancing research knowledge about 
interculturality and multilingualism. In the following examples, NU16 and NU22 specified their 
expected learning gains with the focus on ‘interaction’ – interacting with someone from a 
different background or promoting interactions in a multilingual learning environment.  

I am interested in doing some research on the multicultural group study in order 
to observe and experience how students cooperated which each other who 
share different langue and cultural backgrounds. (NU16) 

Deeper understandings of more languages and culture; interaction in a 
multilingual and intercultural environment. (NU22) 
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Figure 4. Word cloud of inexperienced participants describing their expected learning 
gains for the Summer School 

2.2 Results from the pre- and post-Summer School self-evaluation 

Firstly, we developed a 29-item pre- and post- questionnaire to measure the participants’ 
learning outcomes, aligning with the intended academic, employability and personal outcomes 
related to intercultural skills and global knowledge. Each questionnaire contained four main 
parts: demographic information (six items), understanding of interculturality and 
multilingualism (four items), intercultural skills and global knowledge (14 items), and digital 
competences and presentation skills (five items).  

In the first part, the demographic questions included information on the institution, email 
address, gender, level of education, level of English proficiency, and nationality. In the second 
part, together with two open-ended questions asking the participants about their 
understanding of interculturality and multilingualism, there were another two closed-ended 
questions asking them to rate the importance of interculturality and multilingualism in the 
workplace – the formal and informal educational settings.  

Table 2. List of closed-ended items of the five constructs measuring learning experiences 
related to intercultural skills and global knowledge as well as digital competences and 
presentation skills 

Construct Items 
EIC  
(two items) 

� I possess and I am able to demonstrate the English language and 
intercultural communicative skills needed for employment. 

� I possess and I am able to demonstrate the English language and 
intercultural communicative skills needed for global engagement. 

UMI  
(six items) 

� I am able to explain ways in which different types of identities (gender, 
age, racial, ethnic, national, geographical, historical, linguistic, etc.) 
impact on others in professional contexts. 
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� I have an academic understanding about ‘multilingualism’ that 
allows me to engage in critical discussions. 

� I have an academic understanding about ‘interculturality’ that allows me 
to engage in critical discussions. 

� I am able to understand how language and interculturality are 
empowering resources for engagement with others. 

� I am able to appreciate how language and interculturality are empowering 
resources for engagement with others. 

� I have the ability to name my intercultural experiences in different 
educational settings. 

CRI  
(four items) 

� I have the ability to critically question my intercultural experiences in 
different educational settings. 

� I have the ability to explain to others my intercultural experiences in 
different educational settings. 

� I am able to analyse a series of critical incidents and case studies. 
� I am able to assign reasons to a series of critical incidents and case 

studies beyond easy attributions to cultural differences. 
WEP  
(two items) 

� I am able to demonstrate willingness to engage with others in a 
professional context. 

� I am able to demonstrate willingness to produce learning outputs with 
others in a professional context. 

DCP  
(five items) 

� I am able to use visual aids effectively for my presentation. 
� I am able to organise a well-structured and coherent presentation. 
� I am able to make effective use of examples from relevant academic 

theory for my presentation. 
� I am able to make effective use of examples from relevant research 

studies for my presentation. 
� I possess and I am able to demonstrate digital competencies (e.g., use 

of Youcut video editor, navigate between online learning platforms). 
 

As shown in Table 2, the 14-item third part was divided into four constructs: two items on 
students’ English language and intercultural communicative skills for employment and global 
engagement (EIC), six items on students’ understanding of multilingualism and interculturality 
for engagement in critical discussions with others (UMI), four items on students’ critical abilities 
for joining discussions on intercultural experiences, case studies and critical incidents (CRI), 
and two items on students’ willingness to engage and produce learning outputs with others in 
a professional context (WEP). The fourth part, as depicted in Table 2, included five items on 
students’ digital competences and presentation skills (DCP). All closed-ended items in the 
third and fourth parts were rated on a scale ranging from 1 (strongly disagree) to 5 (strongly 
agree).  

In order to compare students’ self-evaluation of their intercultural skills, global knowledge as 
well as digital competences and presentation skills before and after the Summer School, 
responses from those completing both pre- and post- questionnaires were valid for analysis. 
In total, responses from 25 participants including 12 NU and 13 UNIC students were used for 
data analysis. As described in Table 3, the majority of respondents were female (84%) and 
non-native speakers of English (92%). Among those whose first language is not English, 
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43.48% and 34.78% of the participants reported that their English language proficiency was 
at the Common European Framework of Reference for Languages (CEFR) levels C2 and C1 
respectively. For quantitative data analysis, Wilcoxon signed-rank tests were conducted to 
compare students’ self-evaluation of the importance of interculturality and multilingualism in 
educational settings, their intercultural skills, global knowledge as well as digital competences 
and presentation skills before and after the Summer School. To track changes in how the 
respondents understood and conceptualised interculturality and multilingualism, their 
frequency of using key words for defining the two concepts was analysed using the Nvivo word 
cloud. 

Table 3. Demographic information of the pre-and-post Summer School questionnaire 
respondents 

  NU (N = 12) UNIC (N = 
13) 

Total (N = 25) 

Gender Male 2 (16.67%) 2 (15.38%) 4 (16%) 
Female 10 (83.33%) 11 (84.62%) 21 (84%) 

 
Nationality 

British 2 (16.67%) 0 2 (8%) 
EU 0 13 (100%) 13 (52%) 
International  10 (83.33%) 0 10 (40%) 

Level of education Master’s level 6 (50%) 13 (100%) 19 (76%) 
Doctoral level 6 (50%) 0 6 (24%) 

English as the first 
language 

Yes 2 (16.67%) 0 2 (8%) 
No 10 (83.33%) 13 (100%) 23 (92%) 

 
 
CEFR level 

Below level B2  1 (10%) 0 1 (4.35%) 
Level B2 4 (40%) 0 4 (17.39%) 
Level C1 5 (50%) 3 (30%) 8 (34.78%) 
Level C2 0 10 (70%) 10 (43.48%) 

 

Table 4 shows the results of the Wilcoxon test for students’ perceptions towards the 
importance of interculturality and multilingualism before and after the Summer School. There 
were statistically significant differences in the participants’ ratings of importance of 
interculturality (Z = -2.121, p < .05) and multilingualism (Z = -2.373, p < .05) in the educational 
settings, indicating that the roles of interculturality and multilingualism were more important 
after this two-week Summer School.  
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Table 4. Results of Wilcoxon signed-rank tests on the importance of interculturality and 
multilingualism in educational settings between Pre- and Post-Summer School self-evaluation 
(N = 25) 

 
 

M SD Z-value Asymp. Sig.   

Importance of 
interculturality 

Pre-Summer School 4.60 .764 -2.121 .034* 
Post-Summer School 4.84 .374 

Importance of 
multilingualism 

Pre-Summer School 4.40 .913 -2.373 .018* 
Post-Summer School 4.84 .374 

Note: *** p < .001, ** p < .01, * p < .05 

The word cloud describing how the 25 respondents conceptualised their understanding of 
interculturality before and after the Summer School (Figure 5) shows that they mainly used 
the following key words such as ‘different’, ‘cultures’, and ‘cultural’.  

As I see it, the philosophy of this term is to generate an equitable interaction of 
diverse cultures. Regarding the field of education, the prime goal of 
interculturality is to break down cultural barriers and foster cultural awareness. 
In other words, a prerequisite for intercultural schools is the existence of inclusive 
values and ideas in order to implement practices that enhance a sense of 
solidarity and respect. (UNIC17, Pre-Summer School) 

Interactions with people from different cultural backgrounds; a process of 
exchanging, negotiating, and mediating ones cultural differences through 
language, non-verbal gestures, and space relationships. (NU1, Post-Summer 
School) 

Despite using similar keywords to define interculturality, the majority of respondents 
acknowledged that they achieved a better level of understanding the concept. For 
example, before the Summer School, UNIC2 stated that ‘interculturality concerns the 
existence and interaction of diverse cultures. It also refers to the possibility of generating 
shared cultural expressions through dialogue and mutual respect’ and then exemplified her 
understanding by contextualising the concept in terms of ‘form[ing] healthy interpersonal 
relationships in a democratic school made up of students from different cultural groups’. 
However, upon the completion of the Summer School, this student remarked that her 
understanding ‘changed a bit’ because interculturality was ‘an inclusive education that goes 
beyond simply respecting each culture’. More specifically, UNIC2 believed that any students 
in the intercultural learning environment needed to ‘learn normally in their current learning 
environment as well as other children in their own cultural environment’, indicating a profound 
immersion in co-developing and collaboratively working towards shared learning goals with 
students from different cultures. Congruently, UNIC3 reported a positive change in grasping 
the meaning of this concept, as she articulated that ‘we are not meant to be authentically 
copies of the others. Inclusion comes only with open minded philosophies where differences 
are welcomed and no one is forced to abandon the particular characteristics that distinguish 
him/her from the rest’. In other words, the respondents’ understanding of interculturality 
suggested the necessity of ‘doing’ rather than simply ‘saying’ – ‘…more about the dynamics 
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and processes involved in the co-construction and negotiation of meanings, attitudes and 
perspectives’ (NU14).  

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5. Word cloud of the respondents describing their understanding of interculturality 
before and after the Summer School 

The respondents’ vivid depictions of how they developed a richer understanding of 
interculturality shows that the Summer School created a meaningful learning space without 
any boundaries, thereby encouraging the participants to engage in cultural comparison and 
negotiate intercural encounters. In the following examples, both synchronous and 
asynchronous sessions including virtual breakout group discussions, reflective logs on 
Moodle, peer feedback exchange, reading materials, and group presentations facilitated more 
interactions, cognitive and metacognitive practices among NU and UNIC participants. This 
enables more reflective practices after each activity, from which each individual participant 

Pre-Summer School 

Post-Summer School 
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recognised any flaws in the way they conceptualised interculturality before the Summer School 
as well as gradually acquired sophisticated ways of understanding this concept.  

My understanding of the interculturality has been expanded through attending 
sessions, reading materials provided, working on the project with my colleagues 
in group A, and watching the projects of other groups. (NU15) 

My understanding of interculturality changed after attending the Summer School, 
because of the teamwork and real situations we had to face. It's not only a 
theoretical summer school but also a practical one. Whatever we read from 
articles etc. we could see it happening while we were cooperating with our teams. 
(UNIC18) 

Summer school about Interculturality was actually a living example of the 
concept! We had the chance to collaborate and expose ourselves to discussions 
with other teammates from different cultural backgrounds. We shared valuable 
knowledge and moments! (UNIC4) 

Figure 6 illustrates the word cloud of describing the 25 respondents’ understanding of 
multilingualism before and after the Summer School. Generally, ‘use’, ‘communicate’, 
‘communication’, ‘different’, and ‘language(s) were the most frequently used key words in both 
time points whilst NU and UNIC participants were unpacking the concept of multilingualism, 
indicating that the respondents basically featured multilingualism as the situations where two 
or more languages could be spoken or used.  

Multilingualism is the use of more than one language, either by an individual 
speaker or by a group of speakers. (UNIC9, Pre-Summer School) 

The use of multiple languages. This can relate to proficiency or use. (NU10, Pre-
Summer School) 

I think my understanding of multilingualism has also expanded in a similar way. 
A student shared how languages are not always necessarily verbal languages 
and, in this sense, I have become more aware of multilingualism with sign 
language, for example. (NEW9) 

In addition, some respondents observed positive changes in grasping the concept of 
multilingualism after the two-week Summer School, particularly the potentials of 
applying multilingualism into classrooms. For example, NU10 highlighted ‘a more 
nuanced understanding of multilingualism’ because she could establish the interconnections 
between ‘teaching and learning practices’ to ‘facilitate and engage multilingual learners’. This 
participant admitted that her understanding of multilingualism moved beyond ‘theoretical 
knowledge and instead have left the Summer School with practical suggestions’ that can be 
applied in her classrooms in the future. Similarly, UNIC4, as an attempt to compare her 
understanding, recognised a limited preconception of multilingualism by the time she had 
enrolled on the Summer School because she simply perceived that ‘a multilingual person has 
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mastery in every language they speak’. However, after attending different synchronous and 
asynchronous activities enabling thought-provoking discussions on multilingualism, she 
realised that ‘this idea was wrong’, as ‘you can be considered multilingual as long as the 
communication is served!’.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 6. Word cloud of the respondents describing their understanding of multilingualism 
before and after the Summer School 

In Table 5, among the four constructs measuring students’ self-evaluation of their intercultural 
skills and global knowledge before the Summer School, the participants rated their own 
abilities of WEP (M = 4.160, SD = .787) as the highest. This was followed by EIC (M = 3.900, 
SD = .629), UMI (M = 3.700, SD = .531), and CRI (M = 3.560, SD = .744). After two weeks, 
the mean score of each construct was above 4.5 including EIC (M = 4.64, SD = .569), UMI (M 
= 4.573, SD = .691), CRI (M = 4.530, SD = .678), and WEP (M = 4.620, SD = .768). The 

Pre-Summer School 

Post-Summer School 
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results from the Wilcoxon signed-rank tests show that there were statistically significant 
differences in the participants’ self-evaluation between Pre-Summer School and Post-Summer 
School regarding EIC (Z = -3.466, p < .001), UMI (Z = -3.502, p < .05), CRI (Z = -3.627, p < 
.000), and  WEP (Z = -3.214, p < .001). This indicates significant improvements in the 
respondents’ use of English language and intercultural communication skills for employment 
and global engagement. In addition, the participants reported that the intensive Summer 
School enabled a more comprehensive level of understanding multilingualism and 
interculturality, from which they could actively engage in critical thought-provoking discussions 
with their peers. The respondents also became more confident in showing their abilities of 
critically questioning and providing coherent explanation for their intercultural experiences in 
different educational settings, making thorough analysis of a series of critical incidents and 
case studies, and giving adequate reasons for their analysis. Upon completion of the two-
week Summer School, the participants were able to display growing willingness to 
collaboratively work with their peers and make substantial contributions to the learning outputs 
in a professional context.  

Given that some participants were taking postgraduate programmes in Educational 
Technology or Cross-Cultural Communication and Media Studies, it is not surprising that their 
self-evaluation of DCP appeared positive in both Pre-Summer School (M = 3.776, SD = .775) 
and Post-Summer School (M = 4.424, SD = .722). A statistically significant difference in the 
respondents’ self-evaluation of DCP was found (Z = -3.214, p < .001), indicating that the 
participants witnessed some improvements in navigating between online learning platforms, 
using video editing software and visual aids for presentations. Moreover, they could organise 
a well-structured presentation using illustrative examples from relevant academic theory and 
research studies.  

Table 5. Results of Wilcoxon signed-rank tests on the importance of interculturality and 
multilingualism in educational settings between Pre- and Post-Summer School self-evaluation 

 
 

M SD Z-value Asymp. Sig.   

EIC Pre-Summer School 3.900 .629 -3.466 .001*** 
Post-Summer School 4.64 .569 

UMI Pre-Summer School 3.700 .531 -3.502 .000*** 
Post-Summer School 4.573 .691 

CRI Pre-Summer School 3.560 .744 -3.627 .000*** 
Post-Summer School 4.530 .678 

WEP Pre-Summer School 4.160 .787 -2.264 .024* 
Post-Summer School 4.620 .768 

DCP Pre-Summer School 3.776 .775 -3.214 .001*** 
Post-Summer School 4.424 .722 

Note: *** p < .001, ** p < .01, * p < .05 

 

Results from staff and student evaluation about the structure of the Summer School 
and areas of improvements  
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In addition to the pre-and-post Summer School self-evaluation, we also developed a short 
anonymous survey for both staff and students to evaluate their satisfaction and skill 
development. The short survey consisted of six closed-ended items and one open-ended item. 
The first two closed-ended items asking staff and students to rate the level of satisfaction for 
the training and international collaboration opportunities, whilst the other four items aimed to 
clarifying how staff and students perceived their development of transversal, team working, 
research and field-specific skills. The open-ended item gave staff and students space to 
comment on the training offered by the Summer School. In total, there were 24 valid responses 
for the first two items and 23 valid responses for the four items on skill development.  

 

Figure 7. Staff and student satisfaction with the training and international collaboration 
opportunities offered by the Summer School 

As shown in Figure 7, all the valid responses fell into the two highest scales measuring 
satisfaction – very satisfied and satisfied, respectively. 22 out of 24 respondents (91.67%) 
were very satisfied with training in the Summer School, whilst 23 out of 24 respondents 
(95.83%) were very satisfied with the international collaboration opportunities that they were 
provided during the two-week intensive Summer School. This indicates that the training that 
both staff and students received was useful, giving them much more space to delve into the 
two concepts of interculturality and multilingualism such as reading academic papers, 
exchanging viewpoints through reflective logs, breakout group discussions, live chat on Zoom, 
and group projects. There was also a diversity of cultural backgrounds among staff and 
students (e.g., UK, Greece, Cyprus, China, Saudi Arabia, Lithuania, Italy, Turkey, Vietnam); 
therefore, not only students but also staff were able to expand their international collaboration 
in terms of teaching, learning, and organising activities. The following examples gathered from 
one early career research and one student illustrate the merits that the Summer School 
brought to their knowledge development and international collaboration.  

… this experience allowed me to become part of an international group of 
researchers, to design materials that specifically draw on my theoretical and 
methodological knowledge, to better understand how administrative tasks are 
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being managed and to be able to design and adjust a project according to given 
needs.  (Staff) 

It was a wonderful two weeks that allowed us to engage fully with many different 
aspects and perspectives of multilingualism and interculturality. Having the 
opportunity to work with other students from a different university was invaluable 
and allowed us to put everything we had been learning into practice, both in our 
groups, as part of the process, and for the content of our final project. (Student) 

Figure 8. Staff and student evaluation of skill development offered by the Summer School 

In Figure 8, staff and student evaluation of skill development during the two-week Summer 
School appeared highly positive. 82.60% and 86.95% of the respondents agreed that the 
Summer School gave them immensely valuable opportunities to develop transversal and tram 
working skills. These findings are consistent with students’ motivation when they decided to 
enrol on the Summer School, as they expected to work collaboratively with peers from different 
countries and increase the abilities of thinking critically, solving problems effectively, and 
making logical decisions. More importantly, the group projects were beneficial because all 
participants needed to actively engage in the process of producing the learning outcomes, 
ranging from finalising the video topic in which they displayed the higher-order thinking skills 
of analysing and evaluating information, to creating the video content that required them to 
practise solving both anticipated and unexpected problems. Moreover, 65.22% and 73.91% 
of the respondents highly valued the Summer School regarding their development of research 
skills and field-specific skills. Compared with the students’ motivation and expected learning 
gains, upon the completion of the Summer School, participants improved their research skills 
to gather both theoretical and empirical evidence before applying these pieces of evidence 
into their own group projects. Since participants were interested in being equipped with 
knowledge and teaching skills for intercultural and multilingual learning environments, 
they gained some insights about engaging students from diverse cultural backgrounds 
in their classrooms and promoting the shared learning goals among their students in 
the future. For instance, one staff commented that ‘this was a valuable experience that will 
allow me to design larger and interdisciplinary projects in the future’, whilst the participants 
highlighted the usefulness of the Summer School in developing ‘linguistic skills’ and creating 
‘a really inclusive and welcoming environment for people from all backgrounds’.  
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